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ABOUT THE CHILD TRENDS STUDENT SURVEY  

 ELEMENTARY VERSION 
According to the Quality-to-Outcomes theory of change (shown below in Figure 1), regular participation in high-

quality youth development programs helps young people to build the skills and dispositions critical to success in 

school, work, and life.
i
 

 

FIGURE 1: QUALITY TO OUTCOMES THEORY OF CHANGE 

ABOUT THE CHILD TRENDS STUDENT SURVEY 
The Child Trends Student Survey

ii
 is intended to provide programs with information on the development of select 

skills and dispositions in the children they serve. It includes survey scales targeting the following areas: 

 Academic Self-Efficacy 

 Mastery Orientation 

 Persistence 

 Self-Control 

In addition, the survey asks children to reflect on their experiences in programs by probing their sense of belonging 

and general interest in program activities. 

SKILLS AND DISPOSITIONS: WHAT THEY ARE, AND WHY THEY MATTER 
The skills below were identified as important by Child Trends for three principle reasons: 1) they are central to the 

development of elementary-aged children; 2) research links them to positive outcomes, especially academic 

outcomes; and 3) they are malleable and can be strengthened through the intentional actions of youth programs.
iii
 

These skills are: 
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ACADEMIC SELF-EFFICACY is one of several “approaches to learning” that matter to academic achievement. It 

is defined as the belief in one’s ability to accomplish academic tasks. Children who have strong self-efficacy 

beliefs try harder and are better able to persevere in the face of challenges or obstacles. Although self-efficacy 

is a better predictor of academic outcomes as children get older, elementary students’ efficacy beliefs can have 

an impact on their academic performance. Additionally, academic self-efficacy has been associated with better 

social and interpersonal skills in younger children.
iv 

MASTERY ORIENTATION refers to one’s tendency to approach a learning task with the goal of improving one’s 

skills or growing one’s competence. This is distinct from a “performance orientation,” which is characterized by 

one’s tendency to approach tasks with the goal of being judged favorably by others. Children with mastery 

goals are more likely to embrace challenge and to try hard. They also exhibit higher levels of academic success, 

particularly as compared to students with a “performance-avoidance” orientation, or a tendency to shy from 

challenge out of fear of negative judgement.
v 

PERSISTENCE relates to a child’s ability to work through challenges. Persistence has been linked to higher levels 

of academic achievement in both children and adults.
vi
 Persistence is both an attitude or tendency in itself, and 

a behavior that is reinforced by the other skills and dispositions in this framework. 

SELF-CONTROL has both an emotional and a behavioral dimension. Children with good self-control can control 

their impulses, delay gratification, and sustain attention. They can also understand and manage feelings of 

anger and sadness. Self-control is critically important during the elementary school years. Early self-control has 

been linked to better academic, social, and emotional outcomes in adolescence and beyond.
vii

 

GUIDELINES FOR INTERPRETING SURVEY RESULTS 
The use of self-report surveys for high-stakes accountability is problematic for a number of reasons. In many cases, 

respondents will provide answers they think are “right” rather than ones that are true. Furthermore, an 

individual’s frame of reference can affect his or her survey responses in unpredictable ways.
viii

 At this point, the 

data generated by this survey should be used for program planning and improvement purposes, and not for high-

stakes decision-making. In Appendix A
1
, we provide sample questions to guide interpretation of survey results. We 

recommend talking through survey results with staff and other stakeholders in order to derive program-relevant 

practice points from the data. 

  

                                                                 
1
 Appendix A shows survey items by domain. Items should appear in a randomized order on both print and online 

versions of the survey itself. 
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APPENDIX A: ELEMENTARY SURVEY ITEMS BY DOMAIN 

INDIVIDUAL SKILL ITEMS: 

PERSISTENCE (grades 3-5): 

 If I solve a problem wrong the first time, I just keep trying until I get it right 

 When I do badly on a test, I work harder the next time 

 I always work hard to complete my schoolwork 

ACADEMIC SELF-EFFICACY (grades 3-5): 

 I can do even the hardest homework 

 I can learn the things taught in school 

 I can figure out difficult homework 

MASTERY ORIENTATION (grades 3-5): 

 I do my schoolwork because I like to learn new things 

 I do my schoolwork because I’m interested in it 

 I do my schoolwork because I enjoy it 

SELF-CONTROL (grades 3-5): 

 I can wait in line patiently 

 I sit still when I’m supposed to 

 I can wait for my turn to talk (original question “in class;” change to “in a group”) 

 I can easily calm down when excited 

 I calm down quickly when I get upset 

PROGRAM ITEMS: 

PROGRAM BELONGING AND ENGAGEMENT (grades 3-5) 

 I have friends in this program 

 I enjoy coming to this program most of the time 

 This program helps me learn new things 

 Adults in this program treat kids with respect 
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APPENDIX B: DATA REVIEW DISCUSSION QUESTIONS 

1. What are your initial reactions to the information? 

 What do you notice first? What stands out?  

 What is interesting or exciting? 

 What is disappointing or frustrating? 

 What are you skeptical about? 

2.  What does the data show?  

 What results are particularly positive or make you proud? 

 Which results suggest challenges or weaknesses? 

 Which results affirm what you already know? 

 Which results offer new information? 

 Does it answer some of the questions you hoped it would answer? 

3.  What insights or patterns are beginning to emerge? 

 What is most significant in the data? 

 What are emerging patterns or key themes? 

 How can you interpret the emerging themes and patterns? 

 Why do these results look this way? 

 What other things do you need to consider? 

 What questions has this raised for you? 

4.  What comes next? 

 What applications or action ideas has this triggered for you? 

 What kinds of program changes could you make based on this information? 

 What is not a priority or concern at this time? 

 Who else should see this information? 

 What kind of decisions should take this information into account? 
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